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SECRETARY-GENERAL

AWARD

-2018

In 2018, the Secretary-General honoured the project *Harmonization of
Language Learning and Assessment throughout the UN Secretariat” with a UN
Secretary-General Award in the category of Multilingualism.

It was awarded to both the Language Training Programme (LTP) at the UN
Office in Geneva and the Language and Communications Programme
(LCP) at UNHQ, New York.

This project won the award principally for creating the United Nations
Language Framework, a framework with wide-reaching implications for
multilingualism.
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The purpose of the UN Language Framework is to leverage and
mainstream multilingualism, a core value of the United Nations. It is
composed of the:

e UN Levels of Language Competence

e Core Curriculum: common learning objectives and related
domains, suggested text types and communicative situations

e Language-specific Curriculum: pragmatic, linguistic and socio-
cultural competences

The first two elements are common to all languages and can be
consulted in the document entitled “United Nations Language
Framework — UN Levels of Language Competence — Core curriculum”.

The third element, the “Language-specific Curriculum”, is specific to
each of the six official languages. It is the most detailed layer of the UN
Language Framework structure and is presented in six separate
documents, one for each language. The present document is the
Language-specific Curriculum for the Chinese Language.

The Language-specific Curriculum describes the minimum content
required to achieve the common learning objectives, as indicated in
the Core Curriculum.

Targeted users include:

e |language teachers and trainers

e learning focal points and training officers, especially those in
charge of language programmes

e instructional designers and developers of learning materials

e exam and assessments writers

The Language-specific Curriculum constitutes a guideline for all local
language training programmes across the UN Secretariat to define their
course programmes and align them with the UN Language Framework
standards.

United Nations
Language Framework

'ﬁﬁ' 9 &

UN Levels of Language Competence
Core Curriculum
Language-specific Curriculum
Arabic Language Curriculum English Language Curriculum
Russian Language Curriculum

French Language Curriculum Spanish Language Curriculum

United Nations Language Framework - Components
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Applying the UN Language Framework to local language training The UN Language Framework (UN Levels, Core Curriculum and
programmes implies: language-specific content for the six official UN languages) is the result
of ongoing work to harmonize language learning and assessment

e comparing it against existing course programmes and across the Organization.

adapting them accordingly to align them to the Framework, . ) . .
and potentially expanding the content and range of courses During the coming years, as this advances, the Language-specific
offered. Curriculum will be updated accordingly.

In applying the Framework, future phases will focus on self-assessment,
examinations for UN Level | and UN Level Il, and the creation of learning
materials.

e identifying any potential existing gaps between the local
training offered and the described learning objectives,
considering the three domains: personal, public and personal.

e creating any new course programmes according to the
descriptors of the Framework, also taking identified local needs
info account.

e identifying up to which UN level the local training programme
can reach in each language, as in some duty stations, some
languages will not be offered up to UN Level lll owing fo
insufficient need or resources.

e deciding on the number of courses covering the UN levels
locally offered, considering that each level will require between
150 and 300 hours of instruction, depending on contextual or
language-intrinsic factors.

e deciding on course type (regular or specialized), length and
format (face-to-face, online or blended), based on the UN
levels they cover in each language.

e fakinginto account existing best practices and currently used
in-house or mainstream learning materials, in light of the
Language-specific Curriculum and the descriptors.
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United Nations Language Model

To define and describe language competence, it is first necessary

fo agree on a common understanding of how fo operationalize The United Nations Language Model considers language as a

language. This understanding is a representation of language competence, in ferms of knowledge in use, and underlines

called a language model. The model developed for the purpose language as a means of communication. The model follows the

of the UN Language Framework will be hereafter called the principle of the action-oriented nature of human communication

United Nations Language Model'. and establishes language users at the centre.

Its components are key in defining how language competence is The model is presented as a semicircle indicating

demonstrated and evaluated, and how pedagogical content is interdependent, overlapping components and categories.

created and delivered. Language competence includes three main sub-competences:
pragmatic, linguistic and sociocultural, which, in furn, include their

It underlies how the language-specific content is distributed and respective categories.

informs all other elements of the UN Language Framework by

considering:

e the acftion-oriented nature of human communication
the role of language users both as individuals and
as social agents Co
e the several components comprised in \'Ongudge mpefen

S C
communicative language competence @

guistic Competenc,

.

ommu\'tcal CoMmpeje nee

- lexis

' The UN Language Model draws on research and literature sources, such as Bachman and Palmer 1996 and 2010 and Celce-Murcia and Dornyei 1995, and on the work by the Canadian Benchmarks
Centre (2015) and the Council of Europe (CEFR 2001, extended set of Descriptors 2017)
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Language competence is integrated through three main sub- Cross-cultural competence allows the user to become aware of
competences. cultural values, traditions and behaviours, including their own and to
tailor commmunication accordingly.

Discourse competence allows the user to connect sentences into
functional, cohesive and coherent texts which achieve their
objectives, and are accurately and logically connected.

Competang,

e

Lexis: the level of language consisting of vocabulary.

Variation: geographical or social varieties of a language including
Pragmatic competence allows the user to comprehend and produce accents and language use.
oral and written texts aligned with the communicative context and

intention. Register: degree of formality and the adaption of style and tone to

the communicative situation.
Linguistic competence allows the user to build and recognize well-
formed, meaningful messages, according to language system rules
at sentence and text level.

Sociocultural competence allows the user to recognize and use At the cenfre of the communicative language model: the users.
social and cultural norms and conventions to communicate
appropriately in a given contfext.

Language users, as individual and social
agents triggering communication, are at the

Sub-competences include overlapping categories. centre of the model.

Strategic Competence allows the language users to make effective use
of resources that activate competences or compensate for any lack
thereof.

Functional competence allows the user to interpret and perform
communicative functions within defined social and professional
confexts.

The sub-competences and categories of the United Nations Language
Model determine how the content -the language- will be presented in
the next sections.

Grammatical competence allows the user to recognize lexical,
morphological, syntactic, phonological and orthographic
features of a language and to use these features effectively to
interpret, encode, and decode words and sentences.
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The language-specific content, detailed in the following sections, is
presented and categorized according to the language model using
the categories below:

Pragmatic Competence
Functional competence

Linguistic Competence
Grammatical competence
Morphology and Syntax

Lexis**

Sociocultural Competence

Pragmatic Competence sections
Functional Competence presents functions or speech acts: what users
do when using the language for a communicative purpose.

Linguistic Competence sections
Linguistic Competence is composed of morphology and syntax, and
lexis: the linguistic tools enabling users to carry out the functions.

The content identified is representative of each level, hence, not
exhaustive, and is expanded with examples where possible.

* Open to future development and application to local course programmes
** Although it is placed under linguistic competence, lexis is considered a cross-cutting category.

Sociocultural Competence sections

Sociocultural competence refers to cultural and sociolinguistic
conventions: appropriacy regarding the social and cultural context(s).
This is a general approach about how to address aspects of variation,
register and infercultural competence.

The Language-specific Curriculum expands the Core Curriculum as it
guides linguistic experts through language-specific content. Thus, it
ensures that the harmonized, common learning objectives for each UN
level are achieved in each target language.

Since the highly specialized learning objectives for UN Level IV have not
been defined, the language-specific content for this level has been
excluded from the present document.

Approach

In all categories, the content is organized randomly, and is understood as
the minimum to achieve the learning objectives for each UN level.

Jargon or highly specialized terminology has been avoided as much as
possible. The content has been compiled following a hybrid approach
that combines acknowledged sources or publications in foreign
language research and teaching experience within the UN contfext.

For ease of use, both English and the target language are used fo
present the categories.

The content for each UN level aligns with the Core Curriculum: learning
objectives, text types and communicative situations. Each level builds

from one to the next. Therefore, the content described in one UN level
implies the acquisition of the previous level(s).
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Although the Language-specific Curriculum is presented in a linear way
within each UN level, the repetition and deepening required for
effective language acquisition is necessary and must be reflected on
and planned for in the local language tfraining programmes.

The content defined for each UN level is the indispensable minimum
that should be mastered to achieve this level. However, it may be
extended to respond to locally-defined learning needs, to exemplify,
when the target language is the local language or when a specific field
of vocabulary is required locally.

Conventions

e The titles of main groups - macro functions, morphology and
syntax, lexis topics - are coloured in orange and bolded.

e The titles of main groups are in English or French, or both in
English or French, and the target language.

e All content is numerated for ease of consultation and
discussion. The numeration does not imply any sequence or
prioritization of any kind.

e Examples are representative, illustrative of the different
elements or topics listed in each category. They are not a finite
list.

e Examples can be presented as text fragments, sentences,
chunks of words and single words.

e Examples are in cursive, except for non-Latin alphabets, and
indented.

¢ Inthe "Pragmatic competence” section, the fitles in orange
represent macro-categories that are repeated across all the UN
levels.
However, even if the titles are identical, the content listed
under these categories varies depending on the UN level.

Chinese Language Curriculum
Specificities

The Chinese language features a mopho-syllabic writing
system that encodes meaning into each writing unit -the
caracter. The langauge is also known for its highly productive
creation of comporund words, formed by piecing together
characters.

Considering this unique writing system, some
recommendations are made regarding Chinese learners’
orthographic control under Linguistic Competence.

At UN |, Chinese learners should be able to:
o Identify common radicals and basic components
of characters.
o Understand the relationships between characters
and words
o Use Pinyin input method to type characters

The suggested number of characters that Chinese learners
should master at UN Il and UN lll'is 1200 and 1500 respectively.
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UN LEVEL |
BASIC LEVEL OF LANGUAGE COMPETENCE
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UN LEVEL | CHINESE

PRAGMATIC COMPETENCE - Functional Competence

1. Interact socially and professionally
1.1 Greet and intfroduce oneself or other people
1) R ... TR
2) AR PNR R
3) XM F .
1.2. Make small talk
1) Bl EARE? fUAN?
2) HSRRAANH, ALHIRARER N
3) ARIAHELRE?
4) WZIR TR ?
1.3 Extend, accept or decline a simple invitation
1) BATR =G, Bake?
2) bFE, FRATRUR )L ?
3) AR, AL !

2. Exchange information, describe and narrate
2.1 Ask and give basic personal information (e.g., name, nationality, family, occupation)
1) WA A2 R4 452
2) RAEBEEE TAE. A%
3) WHEHANZF -
2.2 Ask and tell one's habits and hobbies
1) A A2 22 4 2
2) FEAIEIK FTIER.
3) A IR IR A At 5 ¥ 25 [ 1R AT
2.3 Ask and give information about routine activities specifying days, time and location
1) REWLIERIPA?
2) iR LA EBE, R AR,
3) fib s AR R R TIZIR, AR ER R e oz .
2.4 Ask and give simple directions
1) 1 18], Sl (R ek v L 8 )L 2
2) TR LA, —HE, (RS AN D Ak

2.5 Make a simple plan (e.g., for a week-end trip) specifying date, time, location and means

of transportation

1) XA AR RARR K LB .

2) FAHRELALIHZE.

3) AAEER, WITHIMF ANl WL EikeT . JATE b, #ik L.
2.6 Ask and give a simple description of a person, object or place

1) Al AT 282

2) |IFHZ B AN

3) KA SIEAKR, HERXIHSMARE.

2.7 Give a simple narration of an experience
1) el E, WAL,
2) EANEW, REVGHET T .

3. Express feelings, attitudes and opinions
3.1 Ask and express likes and dislikes
1) VREARAIZAT 42
2) M AR B XGX 7 LA
3) AR ERAELEE ATy, B E SRVGHA T E .
3.2 Ask and respond to preferences when comparing people, objects or places
1) BRCARTIAERELL, A B8 B ILAE (K2R 55
2) X & R A —FE .
3) XA S FAEX FHF 20,
3.3 Ask and express basic opinions
1) MR, ARA AL
2) WX EMERK T, IRGEAFIE?
3) XK, TR

4. Regulate actions with others
4.1 Make and cancel a simple appointment or reservation
1) BANEW= B4+ f0F4%, nreiig?
2) A REWERATET .
4.2 Make and respond to a simple request
1) AT LU —FiX & S EpLG 2
2)FTLL, N,
3) IXA AR I 3 S AR IR o XA LT
4.3 Make a simple order (food, drink, clothes)
1) R —ArunmE .
2) XK R Z DER?
3) KT, [HH—mJLE.
4.4 Ask and give simple suggestions/advices
1) URBEAFRATN B A 752
2) HRAKME T, IRATHR AR .
3) MIRIumHF 2, AR R — LK.

5. Organize the speech

5.1 Use linkers to structure discourse and speech (first, secondly, finally)
1) S REAVRBEREN BB FE S, RETIE—F FNHRIE, &E— FHERSHEE.
2) WAREXNALAEIX AT o It ale? 55—, MOTABEE, A, LSRRG E, H2, KEE
RIAERIM AL, wTRE Lo, B=, a2, FARTLLLIBILHL .
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LINGUISTIC COMPETENCE - Morphology and Syntax

1. Basic word order

1) JUEES

2) fibAER R L7 AR .

3) ARTEMRJLLAE?

4) VREEWEST HLAE ?

5) A TRAEAE TP A =B .

&) fRAAZE by 2

7) HEAE LA

8) fihJH HLHT DL

9) g EER— A —HIZIR .

2. Word order - topicalization
1) WA LMAROLE T -
2) WERIRERIRUL KA AR BEATE AFE?

3. Pronouns
1) Personal fik. . il . &0 ARAT. AT ABAT. B0ATT. KEK
. HC

2) Demonstrative 3%, #. K. . %

4. Using £ to identify a person or an object
1) i R 4
2) iR M TFHL.

5. Adverb #F, #, i&

1) FAIH R LI

2) AEIXH 3,

3) R AVREAIER . ARIEA T AL 2

6. Using A to indicate possession
1) RF RS2
2) HXAA.

7. Yes-no question with %
1) dbR AR 17 [ g 2

8. Negative sentences with & and #&%&
1) ALK
2) TA FHL.

9. Elliptical use of B2 in a question
1) AR, fRig?
2) A Sk, PR ?

10. Open-ended questions with interrogative pronouns
ftas e WL W L. 2.l k. B4 BarE £

11. Common measure words

MONIZ N2 NI N SN = IO LA /NI S NI AR/ O N

fii%
12. Using particle [f] to indicate possession
1) XM TFHL.

13. Affirmative-negative structure for yes-no questions
1) PRI A WA L ?

2) A RA R ?

3) AR AR ?

14. Expressing date and time
1) &K (/£)20184E10H28H /5.
2) IR (/) =K.
3) WAEZE S Ui

15. Indicating time sequence with BART, BAJS
1) FRIX L LAE LRI AE A 7 TAE
2) W IELUS 22 B et

16. Conjunction

1) Addition and choice fl, 3. &2

2) Contrast A&, fHiE. Ak, BEAR...HE.....
3) Hypothesis Z2& /... ...

4) Cause and effect B, LA

5) Sequence: %......, Heoeer B
6) Coordination: X...... X ..c..v —i......—......
7) Progression: AMH......TiT H.......

8) Reference: %t...... K1t

9) llustration: LLanist. Lb77 it

17. Indicating age and price
1) RAGEAT .
2) XAk

18. Use of adjectives and degree adverbs to describe a
person or object

1) WbAREE .

2) RAFAEFHAEL.

19. Exclamatory sentences
1) RAFHAFA !
2) f AR T !

20. Comparative structures

1) AR LA —FF

2) ISR A .

3) EDOE I (] LA, AR KPR s o
4) FE R, B X

5) TERAVIPAE, M TAERIR K.

=

21. Indicating quantitative and temporal limits with &
1) A TAE, b AR,
2) W R F il FA B — R .

22. Using #t to identify a person or object that has been
mentioned

1) sk f& £ )il

2) Mt A .

23. Use ¥t and F to indicate earliness and lateness
1) T NGB AZET .

2) BN Ip A AL AT HIE

3) b b A

24. Using f£ and location particles to indicate location
1) g rE P E IR T o

2) A F e A E R TH .

3) fh K L TE A i

4) W R S R 1 e )

25. Using particle #j to indicate attributives
1) A3 — R I RAK

2) X SEREAIRFL A -

3) B MARA NS SRR o

26. Using & or A to indicate the presence/existence of a
person, object or place

1) HAT X T2 T

2) MILERZ N

3) A LA WS

27. Preposition
NP I N N N Y IO [l A

28. Make a suggestion with particle IE
1) JATLF !

29. Make a speculation/assumption with the particle It
1) f E St
2) XA AR PR ¥ ?

30. Tag questions with B4R, 1, TTRAM, 4715, 28 /RAR
1) AT FVELUS L5 ek, EARE?

2) = A ARST AL, A0 /AT AR /4T ?

3) IREREF AR, R/ A ?

31. Verb reduplication and verb with — T (JL)
1) A8,
2) WA H—TF L.



32. Imperative sentences
1) WY WALt
2) SARAR LY ANFEBLTE!

33. Modal verbs

1) FAR L — M.

2) AR FFEIF—1 2.

3) A AE B RIRAT 52 v [H iz «
4) IRILTE RELA FAT A LIRS 2

5) ARANHT ATEIX HLIZ 476

6) AL UEHI L,

7) XAFFARBZ I — RN E.

8) ik fh—keke, WA,
Q) FWEILAARD? AR, WA

34. Pivotal sentences i&/iL/E...... + Verb Phrase
1) i HL—TF.

2) ik b B TATA 1

3) FACKZIA KDY 2N HE.

35. Indirect speech

1) i A rE A 1 A .
2) I A 7EME )L AR .

3) fil i) LA WA E.

36. Using £...... i to specify a feature or to emphasize certain

details about events in the past
1) MG B,

Chinese Language Curriculum

2) ARk AT R .
3) AT LRAETEILRINRAT
4) R MR [E AR ?

37. Durative/Progressive aspect
1) EFAEAERESEIE o
2) ERA(E)EN &, EEE—T)L.

38. Using sentence-final particle T to inform a new situation or
change

1) RET.

2) A T o

3) AL TAET o

4) LT, EEKT .

5 &, EFW .

6) IRATELE T .

39. Using T to quantify an action or event in the past
1) AREE T .

2) AR R T BN

3) WEH T b=k,

40. Using it to indicate an experience
1) R hE.

41. Using 4 to indicate possibility or likelihood
1) FRAEAFH T 2 R RS 2
2) f A R 2 K .

42, Using % to describe a place or describe someone’s
clothing or dressing

1) MIShLEsAE—A N

2) Kl bR — IR .

3) fh % E — 1 B R .

43. Using 18 to describe/evaluate an action
1) A PE AR R
2) IRITN F S AHRE .

44. Simple directional verb complement
1) At 2B i [k 2
2) Mt ERRA T .

45. Using the adverb F to express the duplication of an action
in the future
1) W FA SRR IR, RS VR AR 2 T .

46. Using the adverb —Eto express continuity or indicate
straight direction

1) A B IE— e 420

2) —HAERE, RS .



Chinese Language Curriculum

UN LEVEL | CHINESE
LINGUISTIC COMPETENCE - Lexis

1. Relationship
1) Family: €&, Wi, B8R, . 050, IR, SURMHER. JadE/ KRR, KA
2) Colleagues and friends: [, 9. A B LMWK

2. Professions and workplace
1) Profession: #Jifi. 24, BUR. KR/EE, B

2) Workplace: BK&E. #1T. ZpA%. M. fTED. RE. A9, ARAH. K. P&, . di%. it

R

3. Cardinal number 0 to 100 and ordinal numeral
&~ ZFR W AN —H
2) . B B

4. Countries, cities and nationalities
Eg. HE. dbx. i, PEA

5. Languages
FOC/PUE . PEIE, EE. THPERIE. MR, BTRAE

6. Learning
E 2% N N T S RN I ) SN SR TN =15 I I (S 78717 N 3= W S I TS

7. Expression of time
£y RS B R B BIE. L A B Z1L E BB B R R BB BER
AR BRI AN SR

8. Food and drink

W ML KL AES oEL R, . PR 36 ORI, TS M. BFiE. B ORG B. KR ER. FEL

FT

9. Purchasing and money
SELOARPE. B Hon (Mo L R R Bt [TE

10. Public places and buildings
DRAE. . 'R B BIRE. R N L OREL AL B, BT ERE. B
KEHG KW AL FEE. B, Hgkss. 48T

11. Home / House
W K. P MBS W Ul EF B R R B B KT, B HE.
FHL.

12. Common adjective to describe a person or an object
KN @G G« K/ B R /A5 RATE. 200 TrE. A AEL B0,
. AREEEL e/, B BAL E% DL Ry K(zhangl). BEFL B/ SREREE. RS .

13. Common adverbs of degree

MR AEH BT AR KRS Hy Bl HE

14. Hobbies
F B EU B B B B LRV, B WS, K. WK, RAT. AR Wi s, BB,
WKL FTHEER. B ER. BEEE. 1B

15. Daily routine
AR R U Mt BBE. FEE. TAE. )L B, W2 OOR. BESE. SEARPE. FTHAE. AR
EL MR, %, %

16. Clothes
KBRS KRR AR WL BT B

17. Primary colours
i, B A 4. G B

18. Common adverbs of frequency
BUELEL CEEL RE RS AR MR

19. Appointments

Zyge. HoJy. B LTS VR BRAR. AL G
20. Simple online communication

RUF BUF. — 2L ARERRS . L

21. Likes, dislikes, emotions, basic opinions
Wy JEW. AR K BAfE. W, 478, wfbh, FE. R, MR, . B,
R R R

T
=

22. Travel and transportation
LR AR, B, AL BETE. AIWRE. BEE TR a7, . T, 18 kEL L
B Mo BbL. FEGL. ATEE MRAT. WM. B B B BSF. BB 4

23. Seasons and weather
HR BOR AR KA 3 B E BBl 25, Tl TS

24. Health

MR AEFIRS WL RE L Bk B
25. Animals and nature

EZIE7/N N N I T SN O
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SOCIOCULTURAL COMPETENCE

At every level of language competence, UN staff members are expected to function as social agentsin a

variety of multiingual and multicultural contexts and, as such, use existing pluriingual and pluricultural
competences to further develop their linguistic and cultural repertoire(s), and to facilitate and promote

successful communication and cooperation throughout the Organization.

Given the changing nature of the social and cultural contexts of the
language, geographical location, language contact, history, values,
etc., deciding on one list of minimum content for the Language-specific
Curriculum would be inappropriate. This section presents a general
approach on how to get acquainted with sociocultural elements when
acquiring the language.

Sociocultural competence encompasses:

- the ability to produce and understand utterances
appropriately

- rules of politeness

- senisitivity fo register, dialect or variety

- norms of stylistic appropriateness

- sensitivity to "naturalness”

- knowledge of idioms and figurative language

- knowledge of culture, customs and institutions

- knowledge of cultural references

- uses of language through interactional skills to establish and
maintain social relationships

Sociocultural competence allows the user to recognize and use social
and cultural norms and conventions to communicate appropriately in a
given context. According to the UN Language Model, this

competency is composed of three main categories:

o Variation: awareness of dialects, social and geographical
varieties and their connotations

o Register: awareness of the tone, style (communicative
conventions), expression of (in)formality

o Intercultural competence: awareness of individual’'s and other’s
culture (traditions, values, social conventions, etc.) and the UN
culture (core values, inclusive communication, etc.)

Sociocultural competence can be developed while acquiring new
language skills, through immersion in another culture, by individual
choice of reflecting with oneself and others.

Among other factors, sociocultural competence takes info account the
conjunction of language, cultural expression, expected expressions of
human relations, reactions and attitudes. Therefore, sociocultural
competence develops in an organic fashion rather than in a linear one,
having no predefined order of acquisition.

In addition to life experiences, individual factors -such as interest,
curiosity and immersion or contact with the target culture(s)- play an
essential role in developing sociocultural skills.

While developing sociocultural competence does not necessarily
occur in parallel with the improvement of some linguistic aspects, for
instance, memorizing vocabulary or mastering the target

alphabet, acquiring a language necessarily requires developing
sociocultural competence.

In the context of the United Nations, learning and assessing any
language shall consistently emphasize sociocultural competence by,
for example, selecting learning materials and topics that are socially
and geographically representative of cultural redlities.

The UN Language Framewaork principles not only underpin respect for
diversity, but all dimensions of the inclusive use of language in
mulfilingual communication.



Chinese Language Curriculum

UN LEVEL Il
INTERMEDIATE LEVEL OF LANGUAGE COMPETENCE




Chinese Language Curriculum

UN LEVEL Il CHINESE

PRAGMATIC COMPETENCE - Functional Competence

1. Interact socially and professionally

1.1 Ask and give news and update of someone
1) VRO A BRI R I ? Wb TAER S E AR T ?
2) Wr st i SCH TAE T o
3) R AL S 2

1.2 Interact on the phone, or using chat, messaging and email
1) BRI L LS.
2) by, R RIS LN F3—F ) LHIE.
3) NiFmiy, WG, BREAREKH —RUL?
4) WA T EAE, FTUABERT IR R . FTHE. RISEEAT
5) MR TR FHEH......, Hihk......
6) BATEOR I ! AT AR FKN ) 4

1.3 Express gratitude, compliments and congratulations
1) B KT !
2) fRFE T X A KM, EA IS A W
B) RATHRXMBTAET - ASEAH!
4) EATH E B AR
5) X IRHNEZNIMFIR BT, WBLARATY

1.4 Express good wish
1) BUARMISEAR ! BLURIFIE Y BRI !
2) P2 AR R

1.5 Express care and give encouragement
1) HRRBCEL I ? BRFR, FR—Er Lo !
2) WAt AR TAEIE SRR T o SifimE %, fRIRE—FIE.
3) fR—E L. nih !

1.6 Offer or receive gift
1) E RN — RO E, EHRATCR.
2) IR BE T, BREAT!

2. Exchange information, describe and narrate
2.1 Ask and give specific everyday and work-related information
1) ARTEEA WA T LAE? R AR 520k 552
2) IAEIX AR TAEMRMIR A, 1 HA % B2, MR %1
3) WEATT R 2 B AR OAT AR e A T 2 R, LR T ? e A ) 2

4) BATE S w2 nt, A f—EnzE, =R ERERERE, RAHe— TR,

WELREERGEGEART, W PSR s R s EEAE.

2.2 Ask and give directions and instructions
1) IREHR PR 7RG LL)S, (RIRB I TR R — Bk, REE BRI T .
2) ZIXANE ) FEAAEAED 2 W] DA 2 S LR B ?
3) XA, RS E I, FERIE T, I EREST, RS ERAIXEANEET .
4) FARXA AT, REIE bR % .
5) AR RIEHIK, BRGE=I, NESRA .
6) Wik b At

2.3 Ask and give description of a person, object or place
1) BR T RARCSL, REEAREFFULAF BAR— RL, Lol iR EArE? Wbt TAFE M 2SR wifar 2
2) RIGFHUZEBKE, T H % LI WE — sk OR4 i, FTCLR T LR H IR .
3) EASBCE RN, FEmRR s, WEAUARRBER . fMesH —TH.
4) BN BT H P ECIVE R F, S A ORI, R S A B R T

2.4 Ask and give information about an experience, situation or event
1) EAFAIEPERT S — K, REAIMSIFIERS M, AdSEERa2 N, Witk
HXAER.
2) R A, AL AR S G R AT LA LA R K e
3) MIRAE T AT A 2 AMERORUE T A4 7 SEUEST IS i ki ? fRIEE B H AR N GE#E 21
Tng?
4) IAEANE RS TIHE, REREEFRRT, BRI H, 55 MR
o — YT EAR IR o
5) WYEX T HIMARMF R, WA2 RS H5HIUL KB KB E R,
&) ML =R E MR, MEHR—ERE, HRAKFM.

2.5 Ask and give clarification and explanation
1) FARFNTE B A2 B AERR A R R
2) EXFEN: XA HANEW TR, IEPAE R AWAREFE T, FrORAREMIEE T, EAK
BAVI LA AT -
3) HOLERE AR T ? MREEVLAF I A — L ?
4) L, WS R R, RERE— L.
5) BASNIE IR BT XA o
&) IRA A A GEAFRIE B IX y LAE?

2.6 Understand and make announcement
1) BifE...... R RAL ... UPEEH G S W I IS S i, R Bl
L, L SEHLOEN. SRR
2) WEHALE R, ARIIMER B EJ\STFLE, Bl 2 gl, s e ts s s
UEMFF4E.
3) WEAMA—AMHER: ..

2.7 Summarize short narratives, biographies, presentations, interviews
1) XA YRR — MR I BRI R R T
2) it R TR E M, AHEETRMI, R A ISR AR NI .
3) ERYIH, il By AR PR A B AR, A

3. Express feelings, attitudes and opinions
3.1 Express basic feelings and emotions (e.g. shock, stress, worry, anxiety, strangeness, sadness,
regret, curiosity, etc.)

1) BRI 2 AfATTIE 4 AT LA A4 4!

2) MRAEHK, FSLAEHA TR,

3) BRI

4) KB AR, AR Rk

5) W EH A HAER T .

6) FLRAR! IR CETHIL T, EALRERNIRANE?
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3.2 Express agreement and disagreement
1) e AR HSCRIRE .
2) WHAFIX AL LR
3) AR FIXFERI I /B i . BRI o
4) ARK 2NN, K.

3.3 Express interest and indifference
1) RBLIRA R, dhakit.
2) o, ARRIREE, A B
3) MIERFEBEAS . X RS, R—AKK L.
4) TR AR

3.4 Express intention and willingness
1) VIR A ST & ] 2 Fokie.
2) FRAF AR L AR )L LAE — Behf 1]

3.5 Express hopes, expectations and ambitions
1) AR AR 2GR P A TR | UE R AN 2 KR IE ?
2) A AKX E F LS 1R 45 R
3) JM HFR R GRS ...

3.6 Express satisfaction or concerns
1) BAR IR IR 2 00 F AR 2o Al 20
2) ...
3) & NI,
4) TAR O RAE W TEAG ], X RIS R

3.7 Express certainty, probability and doubt
1) A& ALFIHIIEE S Sy, X TE S5 6 5E RETE K-
2) R IA NI R 7y, BEAEIX 25 R[] L[] 58 i LAY B AR 2 AN IS
3) XA T o
4) FALRE M2 A 22 TR ) T o
5) MAKH EMEA S .

3.8 Expression obligation and necessity
1) R3E H XA R R — T,
2) B ATESRE I H BN IEAE .
3) AR N FF 2 (FI R IXA 1) U 0 2 P R e — R .

3.9 Give views and opinions
1) XA 1) LB AR R 2 RN/ BVERIX R
2) TIA IS ISR BUMANE BRHZ TE, WRTATEEA NHRZ M F 1

3.10 Identify problems/issues and suggest solutions
1) TR XAMR U A WL 11E, BANZE48?
2) BUER) ) AL
3) TERAVEAE I Ml L, TR Al — MR KM MR, BN D% R, Wi, fr
VL H 7R .
4) fRVEXA I T R RE A, Wi KR RGEOAAE, SRS .

4. Regulate actions with others

4.1 Make arrangement for an appointment, order or reservation
1) BNEW= LA+ 2OFA S, AR RAPRIRIR— IR — 4R TAER. Aolid—
AN o
2) AiF i, BATHEITHR P RIAESIE T, BB RS ERARE T, ([HHAE
EHE Y, i H SN A, R RAG ?
3) LA, HEH?
4) REAT TR EE, B HIn—Yokl, et — AR T R s 2

4.2 Ask and offer help or services
1) 3 )LA AT RhLEE S 2
2) X B KNI A BIA I A S NG ?
3) TR B2
4) BRI ARI A E 7SI & 15 ST A

4.3 Authorize or forbid an act
1) WA A RIT RIS R TAERIA .
2) ENIEAEH .
3) X JLAR IR .

4.4 Make and respond to a suggestion or advice
1) PRIEA 2 BT Ipids/ T ?
2) Ra/DWE iR, ZIGHEAKE.
3) BWAXFEIE, RERFHEEFEIFIRR— N, BMAIGEAREHAT .
4) FILU/RAEL ...

4.5 Make and respond to a request
1) A ILRT R BEAS RESE AN 5 o ke ?
2) RS R YR IRAR I R
3) XA A, ARGk E I, BEREE T, EEEERT, REERGXHEAET. R
FERD?

5. Organize the speech
5.1 Initiate, maintain, and close conversations
1) FATATLAITAG 71?2
2) FAS RERANE A ...
3) FRATINIA T EE L T ?
4) WA, T, FAVEREEBGE.
5) WHEAZ T, FATHEHEEIX ) Lg!

5.2 Request to speak and ask somebody to speak
1) AL YLHA) 2
2) NERFIXAME BB, A A AN H—TFILE!

5.3 Check understanding
1) FREA AR e 2
2) ERRPR M B AR BRI, BMEEE.
3) WARARMTG AT 4 100,V BER i ok
5.4 Use connecting words expressing cause and effect, contrast, etc.

1) LFE, WRERE—EE, Al #e—MEE, ...
2) Ak, HBUZAE R DL A2 L SR
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LINGUISTIC COMPETENCE - Morphology and syntax

1. Pronouns:
B OMEAT. HA

2. Measure words

ENI 2N N NN L N i N N /NI AN =N NS SN 5 NI SN

AL NI AN AN TN < N 7N TN £ N ¥ N

3. Conjunctions and connectors
3.1 Coordination: —J5fi......—JM......

3.2 Progression: it......jH......
3.3 Choice: ... .Jftkt......

P = PO s AELLLHES

3.5 Addiition: 534, BT ...... PAAh: R, JUHGE: JF, JFE
3.6 Confrast: R ..., HE......

3.7 Reference: fE...... BH; — MKt

3.8 lllustration: 4l

3.9 Cause and effect: [t

3.10 Highlight: 3..... t0/%......

3.11 Rephrase: k2 i

4. Using # to describe the manner of an action
1) MTEAR LNH IS T AT

5. Reduplication of adjectives, adverbs and measure
words
1) BRI ATRTARARM . — R R

6. Comparing actions
1) FRAG AR AT Z .

2) BAERIEBA B AF I AL -

3) MTFETFAFLL IR ST o

A4) PRUAJE RLZ R LES, 2T -
5) BB IR — 2

7. Indicating quantitative limits with £2%&. Z/>
1) EREWELHTAAS .

8. Indicating time sequence with Z /. 2J)5
1) ezl 2 G BN FEF I —F.

9. Modal verb &. %H. ~ER

1) A, WARMREALEE, RRERKE - REZRT .
2) LUJE X A G R0 A0 1 3K

3) BARFRANTE AT HE SRR, (E XA R k.

10. Using ¥ to indicate continuation
1) At B MIFAAT W
2) ANEINER, O T .

11. Double T structure
1) 3EA ) AR #S ) T AR T o
2) MM T A=A T .

12. Verb complements
12.1 Resultative complement
1) KRS IR 558 .
2) XA RARBE -1 12
12.2 Potential complement
1) ERAERE RS AE?
2) RETREA.

12.3 Complex directional complement
1) Al A b7k R ok
2) FAER T, AT WAL .
3) B R4 .
4) YR %, BRI
5) B RA mULR.

13. & structure
13.1 To indicate a movement
1) 1 R i Sk
13.2 To indicate effect applied
1) WELIEHIBE TS T .
2) ARAE I G S B S

14. Use # structure to indicate adversity
1) i 1.
2) B SUSHT T .

15. Using X to express the duplication of a fact
1) AHER SCRARIR T, SRR T — A H.
2) WRMERART -

16. £ 4 expressing surprise or incomprehension
1) IREALEX)L?
2) M5 AT BE LK FE A TE 2

17. Expressing “any” or “none” with question words
and #5 or 1

1) XA SRR L .

2) IRAT A gERHR AT B

3) ftfta .

18. — 5L /#BA expressing "not at all" and “—...... 11/
Y . " expressing "not even one"

1) =LA BRI AT o

2) XA AR L — TR F

19. & & indicating an alternative as a personal
preference or advice

1) FFENTRELLENS, ORI 5 25 3 2, i LAIRIE /2 AL bk Le
Bhfo

2) BB NS FILRE T, #ABE RIS 2.

20. 3k used to attract attention or engage in a
conversation

1) ARSI — T XA

2) Rk — TR LA

21. Particles Wg. ' to soften the tone
1) X F R E 4 B e ?
2) PRAN LR ] !

22. Emphatic adverb T
1) PRA7 5 R 22 !
2) XA GExfih e W] KT

23. Preposition
23.1 Use H fo indicate by whom an action is to be carried out
1) IX K& Bl B ARATT R A AU

23.2 Use N(7) to indicate purpose
1) b R A HE £ X IR £ AR B o
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LINGUISTIC COMPETENCE - Lexis

1. Big numbers
Fs BHA A T

2. Approximate numbers
TIUAS ZWEL KA. KA

3. Signs, services in public spaces
1 T < SO~ SN e 2N 1/ N 1 AN 1 = /N N N S S £ QN s 3 I | N1 2 S 1

4. Food and drink

L . B/ B FEK BT B, R TIE. iZER. B A, BE. BUR, A%k, T

AL AL AL R ER T b B WEIh. BEL AL ZRL BR. b KB DL MR L.
W B BRL OWE. BINR. B MR WP EL B R B BEL RSAL. SRR BAR. 4K, KE. T
SRS 2. AR PEAR. YR A, B R BRL BT XTI B AL B B UORK
AR VUK BOAROKS R TEEL MO, ERYY. WM. PEUR. AL WA, EAE RS Bk, SRR BET
55

5. Housing

AW NEE B BT R ENE. BB TR BN, BT W AL B BT B
AbE KEL RAE. WL PERHL. WemiAL. VKA. hEs. BORAS. WA, L. AR, IR ML R
5

6. Routine activities, personal care and chores
WIZF S SFE FRl Bl Peid. BERK. HeRIR. PeRIR. K% B, el K. &

7. Travel and tourism

P W SR B KPR KVEEE. ZNE. PR SOME. JREE. FLE. KR, WO, AR,
Foo. BRUG. E8%. #edk. S0, MR HbhE. Jrm. bR, BRE. AREEIE. S B, Sl EFHA
R RATEI/ AL 0. T BT AT MU R BAL MR MERL IESL BUH. BB BNE.
BIES BTE RS eHe R, T 7% AR 7 Wl XL JBXL kR 28

8. Learning and working
B I T SN (1 NI (1 N = U (Y AN (2" G 1+ S - NN 1 B U RN 5 SN 3 2N S I 2277 .1 2 NI SN
BRI 5 RN = AN ) L SN="1 SN 7/ 51V SN (5 N = SN AN N 151 N O£ N2 AN SN BN

Wk, 2%, 205, SH. TR A L Bl HL BT R 2. BT IEB). R gk

Wi EE. B M. B 7. B B BR. BB OB it

9. Professions
NSO e TR EELL BN, B, LREIN. BHEEK. SEL mNL B4, S ASE . K.
FEFRER G, ZRK . fER. S, S R RI. 8% RE R L

10. Hobbies and specialities

M, L. WEVK. BRNE. B DL BEAATE. L. Heb. BE. BRI, ZiEin. 1230, FT R
W SO RE BTREL AREL SR, B YL WIER. SRRk, PIERR. EER. BEER. R, HARS.
JEMT. WAL BEAHPL. LT, B

11. Health and fitness
fRE. A, Sk, R, g IR, RIb. RS TR FEEL FARL Pk IEE. R REE.
MHE. 25, 25, 2555, 4575 5. 5. e ps. B, T8 FiE. BE R

12. Physical appearance and character
. AL BT BRSO HZE BRLC ML Db B IE. AbE AREBE. IR T BERL 453, 4
Zo DML BEG WSS, SR RET. RIS GRML. WL e, 2R Ao, HAS. BEE

13. Common human feelings and emotions
TR RO BEL BEL TR AN Ot RO HMEREL 0. DeET. BEh. RHEL R, HO. ol
L Kby BIK R. H2L ERE. W

14. Shopping and payment
B o AT T 1T R NS B Y. BURE. e BHER. RS B, S
U, T FUEL R B

15. Clothing and accessories
AAFHE. ViR, R MR MR REE. EEEE. W7 TE. KRS s NS TR REL SBE/K
BHBE. P, <=

16. Colours, shades and nuances

17. Phone calls and online communication
WHEL R IR, BRiE. HEIE. BE. BE. BOREE. RS B WAL BEEE B, B, o
=B AR

18. Geography, arts, history and technology
S HiER, HWER, HOIX . WIL WL VL. WL EER. it 2R EARM. MES B RBHEL RIS
AT ROV &

19. Changes
Al PR, U SRR, fRE BRAT. MR BOH. SO, Ak, EOR. ER. U

20. Plans, intentions, suggestions, recommendations, hopes and whishes
TR R U . AL ML ML P BRI, EEEEZ . TAEMUR. — DR BLREL
o BUREHESE. fRE

21. Relatives and relationships
FFL LR IAFL I A SN AAEL WRE. elE (AR L iR (EAD L AL MEBE. AMER.
AMERE. SR BURG BT, RIS, BN BT AR B ARRE. WAL R SIS, S, m

22. Living beings, landscape and climate
BF BIR ML R KRR RS P R Jaln, L B SR AL B R . B
W F . % . M. WL R NEL BOR. L. TR T Bk B

23. Customs and culture

B4, ey WH L B PR, R, R B RIR. DRI, SREL BEL RPL. dhe
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SOCIOCULTURAL COMPETENCE

At every level of language competence, UN staff members are expected to function as social agentsin a

variety of multiingual and multicultural contexts and, as such, use existing pluriingual and pluricultural
competences to further develop their linguistic and cultural repertoire(s), and to facilitate and promote

successful communication and cooperation throughout the Organization.

Given the changing nature of the social and cultural contexts of the
language, geographical location, language contact, history, values,
etc., deciding on one list of minimum content for the Language-specific
Curriculum would be inappropriate. This section presents a general
approach on how to get acquainted with sociocultural elements when
acquiring the language.

Sociocultural competence encompasses:

- the ability to produce and understand utterances
appropriately

- rules of politeness

- senisitivity fo register, dialect or variety

- norms of stylistic appropriateness

- senisitivity to "naturalness”

- knowledge of idioms and figurative language

- knowledge of culture, customs and institutions

- knowledge of cultural references

- uses of language through interactional skills to establish and
maintain social relationships

Sociocultural competence allows the user to recognize and use social
and cultural norms and conventions to communicate appropriately in a
given context. According to the UN Language Model, this

competency is composed of three main categories:

o Variation: awareness of dialects, social and geographical
varieties and their connotations

o Register: awareness of the tone, style (communicative
conventions), expression of (in)formality

o Intercultural competence: awareness of individual’'s and other’s
culture (traditions, values, social conventions, etc.) and the UN
culture (core values, inclusive communication, etc.)

20

Sociocultural competence can be developed while acquiring new
language skills, through immersion in another culture, by individual
choice of reflecting with oneself and others.

Among other factors, sociocultural competence takes info account the
conjunction of language, cultural expression, expected expressions of
human relations, reactions and attitudes. Therefore, sociocultural
competence develops in an organic fashion rather than in a linear one,
having no predefined order of acquisition.

In addition to life experiences, individual factors -such as interest,
curiosity and immersion or contact with the target culture(s)- play an
essential role in developing sociocultural skills.

While developing sociocultural competence does not necessarily
occur in parallel with the improvement of some linguistic aspects, for
instance, memorizing vocabulary or mastering the target

alphabet, acquiring a language necessarily requires developing
sociocultural competence.

In the context of the United Nations, learning and assessing any
language shall consistently emphasize sociocultural competence by,
for example, selecting learning materials and topics that are socially
and geographically representative of cultural redlities.

The UN Language Framewaork principles not only underpin respect for
diversity, but all dimensions of the inclusive use of language in
multilingual communication.
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UN LEVEL Il
ADVANCED LEVEL OF LANGUAGE COMPETENCE
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UN LEVEL Il CHINESE

PRAGMATIC COMPETENCE - Functional Competence

1. Interact socially and professionally
1.1 Address someone in a stylistically appropriate manner
1) BRI AL
2)3REZ I AN
3) &AL
A) L 5
1.2 Extend, accept or decline an invitation with courtesy
1) T RBEANH, BATEESIR T =H TN BESE TR 4. Rl !
2) ARG RS . B R, R E RSN KIS .
3) ARG G, ORI, RBRASE, SEERAT . FETREENESMm.

1.3 Understand and follow the general linguistic conventions in the target culture to convey
formality, humility, politeness or respect

BRBUE: 558, IR B0 T EERXFHTAMT? EREER?
1.4 Express empathy, sympathy, condolences

1) IXRFR T R T A RIRMENATL.

2) WRIRAVGEHE AT 24, B R B IRERAT.

3) WINIAS . ... 2tV S, SRATIAE e LAt ST I A L )

2. Exchange information, describe and narrate
2.1 Make a public announcement (e.g., news update) in a stylistically appropriate manner
1) FATAR B s/ f il KR
2) FATARF S IR T .
3) HTREWEN, BAIAHA. ..
4) XF BEAR AT R R IAME, AR ARIRIR A
2.2 Give detailed description of a person, object or place
1) g —Kt, MEEE. BT RIERLTHE, BEE 55— GREMR. WP,
— PR TR AN TR, AR PATAE S IR IS 2 AR 2N i, R B b5 .
2) FAVHEZAA I 7 2B ADEFORK . K. WkE FPHE—RIEG R IE %, TR KRR
FAEAK SR SRR P DT RN, SRR B, O (R SR
3) XA G ERHEA 100K, RS LAARAE N30 Ao B TREE R 1, A THE WK T, it ARIE A
ZMA WA BEREM IS MO IR I o SYAMBCR AR, HLEBORIE .

2.3 Give detailed narration
1) AR, HL Y, REBEVEBNMEN. h—REE, REHEl ks b, &
Kz EREHBAE IR RN . EAERRLE T T, SNEA AN A 0 3 1 B 30 45 Wik 1 16

2.4 Give detailed, technical instructions and advice (problem-solving)
1) B, HiER LMK RS, IRFFEERE K, dhAh, X3 e i H A
RERT30H 2. =, RIKTAUEMFEANFERHE, REFAIT.
2) X F GRS ISR R, WA AR, RIS AR S
R TT I RANRIER, ] ARSI AEBR, WA R .

2.5 Synthesize and summarize information
1) WLREH AORE , ANEIHRSHER ..., FA...... o MWTUHSERE, BANAMIE R T —

MEFAE IR, ... WINTETTHRE, CMEREERL....... GRR=ATE
8y BEATTRRIGAR - MREF IS, HA....

2.6 Make a report, including comments

1) RESN R .. SGR, LS, —EEI79ASm, SUEEE.. . LIPS i
Poo XA AR A IV F 9 3 — IR MR RS B, KRR A R

2.7 Make analyses
1) BEAFE KRB, E 2N HIH P RoRT R B0 iiE, Ha =02 —MH R E30
BUAN . B AR, B IR R AT AR E 2 L, ERFRIE R P R A A 60 %
VA bo BREGHAST S, eI X0 E AR A . .

2.8 Give detailed explanation and justification
1) AR, FATRIPERHEHET 2= — R B I 2 — e 20 5 TR RIS,
SEHIXANES) EERBORERN . 53— 07, EHEEE S I T RIT REGORIE G . Al
ENGARESHIVERT S SIS

2.9 Negotiate
1) WX IAARE....... HTE, AT EAE R , XFERTLATE KA. I BESR......
T RRAR, FRATI A B IX T LA R . ......., TS ...... ... 1 o

2.10 Carry out an interview
1) VBN — BRI LA SR, 6 A R 5 Lo [R) T [R] M A ] 2

3. Express feelings, attitudes and opinions
3.1 Express a variety of feelings and emotions, such as
3.1.1 rejoice or sufferance
1) BEMS R KL A TR A LA, RIEBIHERRE.
2) Wi — 2 P T OB M, AR A AR B iRk
3.1.2 hopefulness or dismay
1) BB PRI AE— e 53 #0350 H (¥ e hidebr 785 1 v B
2) EELE PR R T, AR
3.1.3 satisfaction or disappointment
1) D SRS A I 3 40 JIR 25 A AR T AN, Wl 2 S A 22 2 e e
2) RAGASERNM SR AR BAERFE T, MR THI RS,
3.1.4 pride or self-abasement
1) FERALSE, AR )L & — IR EI 2 B
2) FOAZEEH SR R, A AIME E 5.
3.1.5 burden or relief
1) Ok I PRA A LB AL ok, ELTEHN, BRng 7.
3.1.6 worry and anxiety
1) AR R
3.1.7 puzzlement and helplessness
1) & NFERARZ, MARE SRR, HARRHL SR
3.1.8 envy and jealousy
1) Al I R IX A B, IR RRA D .
3.1.9 admiration and yearning
1) RAEMMRAR, TAEXAEA, B RERFFEDGE 13X A 4F !
3. 1.10 care and sympathy
1) Al ff B AR [FE , AHAFIIE B 4 A e B .
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3. 1.11 regret and remorse
1) B HIAEA R, RICRWEHAE LGN,
3. 1.12 scare and horror
1) 4 AT 2 el , TEII NI B T .

3.2 Express a variety of attitudes, such as
3.2.1 conviction or doubt

1) RRAE, HRERIGWE, B8, B—ERARR T MET.
2) XA, BIEAEE S ZEEE.
3. 2.2 compliment or flattery
1) PRI S VIR R R
2) MR AT, BRARBIR,
3.2.3 assurance or hesitation
1) A b lie sk, ¥ ok
3. 2.4 modesty or boast
1) REORE, HEARIMARZ .
2) WU, BRI AF, HRABIEATXFEAIRS -
3. 2.5 blame and accusation
1) IEHE B B 11 3 A R TR 25
2) REA ST A FTHAAL, A AT A dEE s 2
3. 2.6 recognition and acknowledgement
1) FARN LA F A B — 5 THT
3. 2.7 presumption and estimate
1) AR, XA, SR A
2) Tt F— AR IS 2 BT K.
3.3 Convey shades of opinions and argue about viewpoints
3.3.1 express tentative opinions, hedging
1) HAIKA...... s BRI ; HHBE.. , WA s AELE
3.3.2 speculate and hypothesize about causes, consequences, etc.

FAVEE AT -

1) FFESERATAE S BT R TR MR R
HITE LR IXFER)......

3.3.3 confirm common ground, acknowledge differences
1) REE R KX S EARFMEL, LWANA....... HEBHGA. ..., NdE— 18

ERFEMIM e —80, M. o
3.3.4 counterargue and defend viewpoints

1) ARFEBARIIM AL ..o BICIHRIVRBONR AR, XA )R IR
...... 3 BRIXFULHIRB ..o KREERHL......

3.3.5 Keep reservations, make concessions
1) X — i ERORBE RN HIARBEM A R G TER, R B, RATX LA

23

4. Regulate actions with others
4.1 Make arrangement for an appointment, order or reservation
1) AR = LA+ 2%, (RARTRS2 AR — FIRE—FHTERR. Aaiid—
N
4.1 Make an earnest request
1) R, RERIEIIEREHE. ...
2) e BRI TS M TAE A 5 2 06 LR

4.2 Order and command someone to do something
1) T IRSS W TE S = rh A 22 B A SCAF4R 2E 13k

4.3 Remind, alert or warn someone
1) BAGREAR—F s IRRZERL .. BAFEER.......

4.4 Assign tasks or delegate authority
AT RERPSERUE S, BATHES— FLME: A, SRS —TFTXAENNE R E,
FERIFERELE T, RAER, PEAERNK. DE, BRORGXIALZ AR, T
NI R A DM T . N R LIS RORIR I AT . AT Ie— TR
PR o /N, PRI A7 [ S AT 55 3 B AR R A I

5. Organize the speech
5.1 Avoid, decline or shift a topic
1) RSN T, R AR RIS ) 5
2) BRAEFRA T4 — /MG R
5.2 Make a correction
1) AiFefd, R HmRE T ROV
2) URRIA . ...... 2 RARIXA I ? ARRARARYL. ... ?
5.3 Make a highlight
1) NIAW TiX4%, HLREEREMEERE. ..
2) RV E AU
3) WRE R — ...

5.4 Make a reference
1) igfd...... MEu....
2) #ii%...... BUIARRE ...

5.5 Outline a speech
1) I FRELRENA=ATTHINTAE . ARG, ERANT5H R, a8 KK TAERR
» RIEERF I —UHRATB BB, LS FRATTR ] o ik S5 bR

5.6 Summarize a speech
1) BIA AR F R TIREAH M IAERR, BAERFIH T —RIVHEEMORE R Z5ERIA
YRR YA ), RS IRR KA. ...

5.7 Use markers to structure and signpost formal and informal speech and writing
1) %7 s BRI .. BT S 2 SR LEFTIRLLL



Chinese Language Curriculum

UN LEVEL Il CHINESE

LINGUISTIC COMPETENCE - Morphology and Syntax

1. Measure words

PN NS AN AN TN 1 PN SN (SN N N N <N 2N 52N BN 7 NI (=N SN = BN 1

2. Additional Pronouns
H k. —Ur. HL A & AR

3. Conjunctions and connectors

3.1 Hypothesis: Ji—; —H; 2

3.2 Choice: 5. A/ 5 /] ..o Tl BA/BE L
3.3 Condition: frak; HIfE.....H1; Kk

3.4 Addition: tt4b

3.5 Contrast: &..... A &......s
3.6 Reference: £F; it

3.7 lllustration: tedn, i

3.8 Cause and effect: i Mifis s/ b (Z)ARR/EN; LA
3.9 Concession: fifit/#t H.

3.10 Inclusion/exclusion: JL&..... #6......; dE......AH]

3.11 Summary or conclusion: &.2; EiliE2; &K

BRI AMEA/ . R RS 2

4. Adverbs

4.1 Use 1, Jxifi + fwfW to indicate contrast

4.2 Use f&#kto indicate surprise

4.3 Use AR, Htt/HA% to indicate congruence with expectation

4.4 Use BIJK. WA, 4. HHE. W, %5 for emphatic purpose

4.5 Use ik to limit (e.g., XK R EH K. )

4.6 Use {F in written language to replace gt for some usages

47 Use bF. fifiv ¥ 24, K8 BRE. JIF. %—fULto indicate approximation in degree,
quantity or state

4.8 Use k. —. {4 to indicate routine or common practice or state

4.9 Use ¥ (%)to indicate past experience or state of affairs

4.10 Use # = to infroduce an example of an extreme nature to show that some state has
reached a very high degree

4.11 Use 4. #% to refer to the entirety of different types and their constituents

4.12 Use Rat, RE., Rk F=toremind orurge

413 Use #. R, 2 to intfroduce degree variations

4.14 Use H5& to reveal facts

4.15 Use &4, £F to infroduce long-waited results

24

5. Preposition

5.1 Use #1. kH. HM fo indicate spatial orientation or temporal reference
5.2 Use 14l 4% (). #&. . %T to indicate logical reference

53 Use fET. XTF. XF. #xf. it to indicate an aspect of a matter

5.4 Use i (#). fi(#5). ik, £ (id) to indicate means or instruments

5.5 Use # to infroduce the recipient of a service or the target of concern

6. Modal verbs
6.1 Hif. 118 to indicate reluctance or concession
6.2 %, A to indicate obligation

7. Using directional verbal complement to indicate lexical or grammatical aspect
HBEAT N 255 WATHDOR: AR Sk

8. Use ff. ik. M as a causative
8.1 At 1 5 A R AL

8.2 XM FiL R E A T«

8.3 Ui 4 Ut FL A MU B AR e

9. Ask rhetorical questions

9.1 FRULAIAETE A FH G ?

9.2 A S 5IX LA, W6 AN X AL (E S ?
9.3 XARFERIMT, REALIZ?

9.4 JRIXFEAEH AL 2 AL TR IFRIGUE ?

9.5 XA o3 A Y L ?

10. Use # to request or give a confirmation or affirmation
101 AR FABHI A S, *E?
10.2 fh @ AR AV A2, AERIRATA LU ERA IR —1% .

11. Additional usages of modal particles I8, g, W, b
110 A0 REE 2

121 XHF)L, Bavile? XARMRELE, ...

11.3 1%, FRULWE, S REAXAKTT, KX AR )L
A REAM? KA ARKIE?



Chinese Language Curriculum

UN LEVEL Il CHINESE
LINGUISTIC COMPETENCE - Lexis

1. Job titles
B AR, BE. AFHE BEITE. UEER. K. KME. 2%, Bg. BB EE

2. Professional organizations
Haa. JFPRE. AL e, HES BEIN

3. Events and activities
Rig. L AR Bk WAL ERE AL AFF. BEBL. . BEH

4. Work experiences and work processes

P B, CPEE BCRIL L R BE. AR sl Sk, B AHL Tk 4. FHERL BkR
JERTR RIEAR . NFRR. A FL WA, FR. FR. ol i SeE. Sek. Sk, SuE. W
WL RN, GER. NI sERE. BISE. BRAL PR B RN dlE. BOR. T

5. Formal social idiomatic expressions
7. FEFE. IREG BIR. il EEE. FEUS. BB FTHR. WG RRE. BRE. WaR. WM. . SR
Wz, B

6. Formal expressions for relationships
FR M. A SO SRR, EACERE. BT, FE. T

7. Nuanced or intense feelings, emotions

WEE . JRCey THAE. AEL MG POE. BERRAMER. BRTE. JOAR. ASME. RTT. LT FUA. BEML. L W
B, B5T. S0 JFS. WL g BERE. oL, RS S, BOX. Dt BARL BUE. B TR
UEL . M. R, B UL VR, M, md. BoR

8. Cultural traditions
i BERL. ek, EE

9. Signpost expressions
WY WAt 2EIE A

10. Well-known idiomatic expressions

AMPE. BT L7 EHRSEmAEE. Tohait. 66/l . BEA R

25

11. Economy and finance

ANGEE S TR ARG B SORE JEARG RS IRV B, T 2% B, @K, BrEs. H
b, B

12. Scientific, medical and legal vocabulary

it FEil. JER. HOML EREE. Y. AEP

13. Environment and ecology

BARKE. W M\ LB, POk, R KE . BRI RACEL, 50, FHE. B

A5

14. Education system, learning and training
HEWI mEHEA AR gk, FREIR. Vi SE. SkiE. TR, mREIL AL, B9,
E3

15. Literature, film, music and arts
REAG HOCC, RBESE. g, M. rPE R MOOEEM L SREAR

16. Historical figures and historical events
Ao, P FHEREAL AL RIBER. GV BRER. 8B, TR

17. Politics and religions
Bt RE. Bl W AL EHEC MEC BEEEL REH. P BEERL BUm. M. ALFE. W
H AR, IR BEE. P WESE. IR 2R, S, BRL Am

18. Media and news
ALACHEAA L BT, ETBMA. WIEE. BRI fENL. ORVE. BER. B K MR, MR, Bk
JOE

19. Lifestyle and society
B Ay A, mEAEL BB HEZ). PR B AL BRREL MR 4ERL

20. Information and communication technologies
FEEAR. ffe. TH. R Bl



Chinese Language Curriculum

SOCIOCULTURAL COMPETENCE

At every level of language competence, UN staff members are expected to function as social agentsin a

variety of multiingual and multicultural contexts and, as such, use existing pluriingual and pluricultural
competences to further develop their linguistic and cultural repertoire(s), and to facilitate and promote

successful communication and cooperation throughout the Organization.

Given the changing nature of the social and cultural contexts of the
language, geographical location, language contact, history, values,
etc., deciding on one list of minimum content for the Language-specific
Curriculum would be inappropriate. This section presents a general
approach on how to get acquainted with sociocultural elements when
acquiring the language.

Sociocultural competence encompasses:

- the ability to produce and understand utterances
appropriately

- rules of politeness

- senisitivity fo register, dialect or variety

- norms of stylistic appropriateness

- senisitivity to "naturalness”

- knowledge of idioms and figurative language

- knowledge of culture, customs and institutions

- knowledge of cultural references

- uses of language through interactional skills to establish and
maintain social relationships

Sociocultural competence allows the user to recognize and use social
and cultural norms and conventions to communicate appropriately in a
given context. According to the UN Language Model, this

competency is composed of three main categories:

o Variation: awareness of dialects, social and geographical
varieties and their connotations

o Register: awareness of the tone, style (communicative
conventions), expression of (in)formality

o Intercultural competence: awareness of individual’'s and other’s
culture (traditions, values, social conventions, etc.) and the UN
culture (core values, inclusive communication, etc.)

26

Sociocultural competence can be developed while acquiring new
language skills, through immersion in another culture, by individual
choice of reflecting with oneself and others.

Among other factors, sociocultural competence takes info account the
conjunction of language, cultural expression, expected expressions of
human relations, reactions and attitudes. Therefore, sociocultural
competence develops in an organic fashion rather than in a linear one,
having no predefined order of acquisition.

In addition to life experiences, individual factors -such as interest,
curiosity and immersion or contact with the target culture(s)- play an
essential role in developing sociocultural skills.

While developing sociocultural competence does not necessarily
occur in parallel with the improvement of some linguistic aspects, for
instance, memorizing vocabulary or mastering the target

alphabet, acquiring a language necessarily requires developing
sociocultural competence.

In the context of the United Nations, learning and assessing any
language shall consistently emphasize sociocultural competence by,
for example, selecting learning materials and topics that are socially
and geographically representative of cultural redlities.

The UN Language Framewaork principles not only underpin respect for
diversity, but all dimensions of the inclusive use of language in
multilingual communication.
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UN LEVEL IV
EXPERT LEVEL OF LANGUAGE COMPETENCE

IV
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Chinese Language Curriculum

UN LEVEL IV

As UN Level IV is the expert level of language competence, the
learning objectives of the language user are highly specialized
and will vary significantly depending on the given confext, the
field of expertise and the tasks required. Therefore, the Core
Curriculum, which includes the sefs of learning objectives,
common to all languages, is solely developed for UN levels | to Il

Subsequently, the Language-specific Curriculum can only be

created for UN levels | to lll with no language-specific content
existing for UN Level IV.

28
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United Nations Language Framework
Language-specific Curriculum

Language & Communication Programme (LCP) at UN Headquarters New York

Language Training Programme (LTP) at UN Office in Geneva
United Nations
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